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	Jonathan Keay
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	Focus on the ‘what is taught’.
And then consider the ‘how’ (pedagogy)

Need not to position the ‘how’ first.
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	Ofsted went further with definition of curriculum
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	Need to distinguish between curriculum, pedagogy and assessment.

Lure of activity, may have been promoted to timetable without consideration of why it is there or how it builds on prior learning.

Not to say that learning can’t be engaging.
But the ‘what’ needs to come first.
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	Curriculum is substance of what is taught
Curriculum therefore at heart of quality of education judgement
No need to create anything new or design things from scratch.
EYFS and NC can carry much of the load.

Primary that fulfils the letter and spirit of NC is already in the right place.
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	Curriculum isn’t something which takes away from the ‘what’ (intent)
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	Progress is ‘knowing more and rembering more, but forgetting happens’
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	If we don’t learn and remember, we can’t comprehend.

Quite hard to understand what’s going on.
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	What we know, allows us to undertsnating what we know, hear and experience.

Meaning is often inferred
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	Prior knowledge is key,
If you don’t know the meaning of words, social cues, it’s hard to join in.
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	Words we know, affects how successful we are.
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	Knowledge across curriculum is key
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	2016 SAT paper
Many schools found it hard because it boiled down to what children did and didn’t know.

Spanned a breadth of the NC

Knowledge gaps affected pupils ability to make progress.
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	Many pupils wouldn’t know the meaning of words without a well=-thought out curriculum
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	Poor readers outperform good readers when they know about the topic.
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	Significant knowledge e.g.Pyramids
Something which everyone should learn about.

But whatever is taught, needs to be sequenced.
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	Schemata

‘Democracy’ and ‘republic’ concepts etc. enable children to connect to prior learning and make connections each time they experience it.

KNowdlges grows when connecte to that know.
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	The more you know, the deeper the understanding.
Experts learn things readily into schema
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	Progress is when children learn that which was intended
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	Two key features of progression model (from beginning to end)

EY is the start of the progression model.
Need to start with the EY

	V[image: ]
	Transition
Each phase causes readiness for what comes next
Effective providers liaise and find out as much as possible about what’s coming next
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	Gaps make future learning harder.
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	The more you know, the greatger the capacity for knowledge
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	3

Can sometimes make mistakes to complete composite tasks without the components
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	Least privilendged are diostabvantaged if they don’t pick up knowdlged of others
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	Schools should have flexibility in content and structure
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	Session 2
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	Subject knowledge matters
Subjects are disciplines in their own right with own knowledge structures
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	What content needs to be limited, prioritised etc.
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	Reviews structured for all audiences (specialists and non-specialists)

Series of videos explained the reviews on Ofsted social media channels
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	What is it that’s being covered where extra time is used?
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	For phonics, makes sense. Less sense for geography
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	For geog, next topic could be extended to cover missed content. 
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	Focus on assessment which targets components in precise ways.
What are the precise gaps?
Formative assessment is more powerful 
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	If children are learning the curriculum, they are making progress

	[image: ]
	What are the most precious, useful aspects for future progression?

In some subjects, knowledge build hierarchical (maths phonics() where assess, gap fill will work
Othes not
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	Concepts may be missing which may be picked up elsewhere
ID concepts for subsequent learning and may return to specific elements.
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	Ofsted doesn’t expect language used by subject leads to be replicated schools.
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	Likely that practical knowledge should tb priortised.D
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	Drawing, painting, sculpture from NC
But could break it down further
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	NC Talks about end goals, but doesn’t specift what must be taught,
Schools have a lot of autonomy, but need to be specific to enable chn to gain proficiency. 
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	Drawing from EY to KS2

To get to mastery we need to build knowledge and skills over time.
What do chn need to learn at each stage and how does this prepare them for what is to come.
E.g. EY – chn need level of control (fine and gross motor skills) 
NC specifies ‘Range of techniques in KS1’ 
Will be adapting teaching and use of Formative assessment 
‘Proficiency’ at KS2 – making sure that teaching provides ops for practise with assessment and feedback to provide support where component knowledge needs refining.

Important in recovery, to consider 
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	Don’t want to teach by rote, but time is of the essence.

Consider examining other aspects to extend knowledge
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	Might be useful to compare to look at addressing where gaps might have existed.
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	Need to make decisions about what is to be learnt.

Use assessment to diagnose – what did we intend children to learn? Are children getting more proficient?

Children have ops to revisit components
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	Being “good at art” is having capacity to do a variety of different things.
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	Component knowledge builds over time


“Creativity” is about children knowing. Need to secure component knowledge to enable them to do so.
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	Progression is applied to whole curriculum or could happen within a topic or a lesson.
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	How do you develop a schema for drawing?
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	1. Sketchbook – mindmap
2. Observational 
· Tone
· 3D shapes
Breaking down content 
Ensuring knowledge is secure and building on it.
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	3. Building on work of known artist (prior knowledge)
4. 
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	5. Formal elements developed and practised and build on
6. And applied in different context and in different media
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Children need to practise to gain control and become proficient.
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	Features of knowledge informs planning
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Water cycle isn’t foundational. Knowledge of substances is. This can inform planning.
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	Displing
· Methods
· Apparatus and techniques
· Data dn coMMUNITVATION
· Evidence a
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	Needs knowledge

But not enough on their own. CLassificaution (displainry knowledge) is needed)
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	Disciplinary knowledge needs rooting in substantive context and needs teaching together
High quality curriculum plans how both knowledge progress together, 

	
	2. 
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Knowledge being disciplinary and substantive

What materials in Y1?
What uses in Y2?
What pupils learn has a function for future learning.
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	Thinking about catch up 
Progression model not broken, just delayed
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Content taught, but variation. Need to provide specific support.
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	Practical work disrupted by Covid
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	Must be put in context of substantive contexts
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	Avoid temptation for children to simply memorise information. 
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	Assessment in science


Primary role of assessment is to make the invisible (thinking), visible.
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Reasoning is key and provides most useful information to inform feedback

	Q&A

	

	Inspection method
	Deep dives


	Timeline for publication of other reports
18-21 months time for the others
	

	
Single subject lesson preferred or ‘creative’ approach?
No preference. Schools need autonomy but schools need to think about how developed over time. (think scope and coherence)

No time limits, but should be broad and deep with sufficient time spent to enable children to remember what is taught.
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Distinguishing curriculum from teaching and
assessment

Pedagogy: Teaching
activities or HOW
curriculum content is
taught
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What is meant by ‘curriculum”: Ofsted

\y,j

=for a school? 4

"for a subject?
"for a sequence of lessons?
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The curriculum isn‘t... Ofsted
" just the subject or qualification offer

" what is assessed

® experiences, trips etc.

" the same as teaching activities: the curriculum is WHAT is
taught and not how it is taught

® about devising extra or more elaborate or
creative activities

® Something to sort once you've ‘decided your intent’

®vague — it is a specific plan of what children
need to know in total, and in each subject. /L
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.
XK,
Ofsted
raising standards.
improving lives

Knowledge and progress
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‘Learning is defined as an
alteration in long-term
memory. If nothing has

altered in long-term memory,
nothing has been learned.’

Sweller, J., Ayres, P, & Kalyuga, S. (2011).
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Activity: Can you understand this passage?

'The procedure is actually quite simple. First you
arrange items into different groups. Of course one pile
may be sufficient depending on how much there is to
do. If you have to go somewhere else due to lack of
facilities that is the next step, otherwise, you are
pretty well set. It is important not to overdo things.
That is, it is better to do too few things at once than
too many.”
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Knowledge allows understanding
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Now can you understand this passage?

'The procedure is actually quite simple. First you arrange items
into different groups. Of course one pile may be suﬁr CIent
depending on how much there is to do. If you
have to go somewhere else due to lack of
facilities that is the next step; otherwise, you
are pretty well set. It is important not to overdo
things. That is, it is better to do too few things

at once than too many.” E

- e:egg
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Knowledge allows... Ofsted

®"Communication and language development: relevant
knowledge allows successful inferences in written or oral
communications between strangers.

"Listening and attention: it is hard to listen and respond
when you do not know the meaning of words or social cues.

"Understanding: rich background knowledge allows mental
space to think about what has been encountered.

=Speaking: children need the words to express themselves
effectively.
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Vocabulary size relates to social class... sie

Findings of the Hart and Risley landmark study:

=Over four years, researchers recorded that an average child
in a professional family accumulated experience of almost 45
million words; in a working-class family, 26 million words;
and in a family receiving welfare, 13 million words.

Hart, B, & Risley, T. R. (1995). Meaningful differences in the everyday experience of young
American children. Paul H Brookes Publishing.
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Vocabulary size relates to academic success

"The reason is clear: vocabulary size is a convenient proxy for
a whole range of educational attainment and abilities — not

just skill in reading, writing, listening,

and speaking but also general (
knowledge of science, history, \‘
and the arts.

=If we want to reduce economic inequality, a good
place to start is the subject classroom.
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Who recognises this
booklet?

It contained passages with
challenging subject
themes, syntax and
vocabulary.
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Schooling is crucial for increasing the Ofsted
breadth of children’s vocabulary

=Around 90% of vocabulary is only regularly encountered in
writing and is not commonly used in speech.

"Teen fiction does not give access to the more academic
vocabulary and syntax used for high-level GCSE, A level and
beyond.

®Academic writing provides exposure to complex vocabulary
and ideas that must be grasped for academic success.

Stanovich, K. E. (1993). Does reading make you smarter? Literacy and the development of verbal
intelligence. Advances in child development and behavior, 24, 133-180.
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What can we learn from this exercise? ste
®"What we know allows us to read.

"In other words, it is our prior knowledge that enables us
to comprehend new material. Knowledge is highly
‘transferable’ between contexts.

"Knowledge learned across the curriculum facilitates
comprehension.
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FKK,
What knowledge do pupils need to learn? Ofsted

Content selection: does the subject curriculum emphasise
‘enabling knowledge’ and ensure it is remembered?

= Significant knowledge

* Knowledge which enables subsequent learning

® Knowledge which enables a desired complex (skilled)
performance

Sequencing: is subject content sequenced so pupils build
useful and increasingly complex schemata?
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Knowledge does not sit as isolated ‘information’
in pupils” minds.
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How will inspectors consider progress?

‘ *The curriculum as the progression model

Curriculum Roadshow Summer 2021
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Early years is the starting point... Ofsted

‘ 4 Key Stage 2 A

2
‘ ‘ Key Stage 1 ‘ ‘ ‘
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Key Stage 4

Key Stage 3

Key Stage 2

Key Stage 1
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ﬂr | 4 -
What happens when pupils don’ﬁgarn e knowledge -
they need? - -

owledge deficits ot ‘ :

ccumulate when layered on top
f one another in a curriculum
uence.
This accumulation of dysfluency
gaps) limits and may even
revent acquisition of complex

ills that depend on them.
is problem is called 9
“cumulative dysfluency’.

Fisher, W. W, Piazza, C. C, & Roane, H. S. (Eds). (2011). Handbook of applied behavior analysis. Guilford Press.
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Why is a focus on curriculum necessary? ste

1. Because knowledge allows comprehension, i.e.
understanding

2. Because knowledge is generative (and thus sticky)

3. Because skills are dependent on relevant
knowledge

4. Because knowledge empowers
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Knowledge is generative (sticky)...

Connection of old knowledge to new knowledge

O O \e?"é\“g

lr: N
Hooks/old learning O

O
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HK,
What is needed for a marathon? ~ Ofsted
(The actual marathon)

Component =

Component =
‘awareness of nutrition

Component = Component =
mental strength

stretching techniques
needed (knowledge). required/running

practice in types of
[ED) running
strategies, for example,

(speed/endurance).
Fartlek. -

‘Component =
knowledge of
diet for race
(knowledge)

Component = Component =

awareness of

‘Component =
awareness of awareness of awareness of
muscle musdle appropriate
strengthening strengthening  |&] dlothing/footwear

(knowledge). (knowledge). (knowledge).

knowledge of
diet over time
(knowledge)

Component = Component =

technique/

running style
_(knowledge).
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Social justice requires that we
provide an education which
gives the less privileged "“V

access to the know.led e
they need to succeed.
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In summary, a high-quality curriculum: Ofsted

"is based on proactive thinking

=will be the product of clear consideration of the sequence of
content necessary for children to make progress

=will provide children with the knowledge they need for
subsequent learning — transferable knowledge

®builds deeper understanding and the capacity for skilful
performance.

....takes account of how we learn.
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What research tells us about an effective curriculum

The
curriculum:
knowledge and

progress

Curriculum Unit
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KK,
Subject knowledge Ofsted

"Distinctive knowledge structures of the subject and how that
subject explains the world

"The place of knowledge in definitions of subject progress
"The interplay of layers and forms of knowledge within subjects

"Subjects as distinctive yet shifting traditions into which pupils
can be introduced

"Knowledge of the subject as the inclusion issue -the access

knowledge gives to educated conversation and decision
making
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KK,
Our recent history: Ofsted

"From our inception in 1992, Ofsted’s work focused not (6%
only on the individual inspection of schools, but also
on thematic and research work across the sector.

"This work is highly prized by schools. It informs and
shapes the debate about what it means to teach
subjects well.
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Raising the standard of curriculum practice

®Education Inspection Framework.

=Schools and providers are seeking reliable, trustworthy
information about how to enhance their expertise in their
curriculum and in specific subjects.

"We have therefore expanded the scope of our former
national lead roles and created a curriculum unit. We have
appointed recognised experts to lead our work.

®Our new subject leads spend half of their time inspecting and
the other half leading subject specific work.
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Pandemic

"The challenge of ‘catching up”
"Thinking carefully about content
"Preparedness for a new landscape
"Subject knowledge
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From research review to subject report Ofste

- - [+ 2B

Established Conception of Evidence Subject
principles sub)ea ject quality base report
for Quality education esearch

of Education reviews)
(EIF)
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Principles paper Ofsted

Selecting the most relevant
research — criteria acting as

filters
®Curriculum is different from B
pedagogy

=Cognitive science
"Relevance to inspection =

&
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HKK,
Focus areas Ofsted

=
Curriculum: scope, components, sequencing and rigour [E é‘@
=

Pedagogy E Assessment &g
868 B
| Systems m
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Research reviews Ofsted

"What published research tells
us about a high-quality
education in each subject

*Supporting and informing
those leading the thinking on
subject education

*Useful guiding principles —
particularly in the current
context

Research review series: science
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ofdted

oféted

Jasper talks about the
science research review and
a number of key principles
that can influence the quality

of school science.

Dr Jasper Green
Her Majesty's Inspector
Subject Lead for Science|
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Subject curriculum summary Ofsted

"Over the next two years we will publish new subject reports

for each are of the national curriculum
"The research reviews are the starting point for this work

» What it means to get better
» Key principles that can influence curriculum quality

®You can find more reviews online
"Feel free to get in touch
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What research tells us about an effective curriculum

The
curriculum:
knowledge and
progress

Ofsted’s
Curriculum Unit
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The challenge created from missing schooling

"Pupils have missed learning important content in every
subject

"Pupils have forgotten important content because it has not
been used

"Pupils have missed out on the social interactions which might
affect speech and communication

"There is variability in impact on different pupils
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Ofsted
raising standards
improving lives

West Midlands
Curriculum Roadshow

Curriculum Roadshow Summer 2021
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oféted
Consider some purely generic advice: ste

2. Organise interventions for pupils with gaps

Question: Which of the following two teachers would find this
advice most useful?

A. Year 1 teacher for phonics B. Year 8 geography teacher
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Identify gaps Organise interventions
for pupils with gaps
Year 1 This would be really useful. Different children will have
Phonics Teachers need to know which |different gaps in their phonic
content of the phonics knowledge. Some may be
programme pupils remember | disproportionately behind
or learned remotely. others and catching up will
require ongoing targeted
teaching.
Year 8 The topic of rivers was missed | There is no target group
geography as it was to be taught in needing special catch up

spring 2020. No child was
taught it. To assess
knowledge of the rivers topic

|would be unhelpful.

arrangements. No pupils
learned about rivers last year.





image48.png
“Adjust your curriculum content”

ofdted

Year 1 Phonics

Absolutely not! Each part of the
phonics programme must be
taught in the sequence prescribed.

Year 8 geography

A sensible option. For example, a
subsequent relevant topic might
be extended to cover the most
crucial missed detail about rivers.
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Learning point Ofsted

Take actions appropriate for
the subject and phase.

o9

O
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ofsted

Use assessment wisely ste

"There is generally no need to assess things that were not
taught

"Ensure your assessment actually checks if pupils know the
specific content you might need to reteach

"Data for tracking will not help teachers identify what children
need to learn

"Summative tests requiring pupils to utilise a range of

knowledge will tend to be less useful than formative tests of
specific content

®Avoid placing faith in skills ladder type assessments
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‘The curriculum is the progression model”

A

s Roadshow Summer 2021
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Making curriculum Q
adjustments

Your curriculum adjustments should be informed by an
understanding of what is the most critical content for
progression which has been missed and needs to be

emphasised in new curriculum plans
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Content selection: does the subject
curriculum emphasise ‘enabling knowledge’ and
ensure that it is remembered?
= Significant knowledge.
" Knowledge that enables subsequent
learning.
" Knowledge that enables a desired complex
(skilled) performance.
Sequencing: is subject content sequenced so
pupils build useful and increasingly complex
schemata?
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If pupils have missed teaching about the Romans what
missed concepts could be emphasised in future study?

republic law Latin citizen slave  worship
|
social — — public
class hygiene

SSi
fﬁ‘éa'l'.'{i calendar  asasination  taxes  myths peninsula | rebellion

Imj rlal serving in
empire - ik legion AL
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ofdted

Ensure pupils still have the
time they need to repeat or
practise crucial content so that
it is remembered long term.
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What research tells us about an effective curriculum

The
curriculum:
knowledge and

progress

Ofsted’s
Curriculum Unit
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Choose teaching activities which ensure planned Ofgted
content is learned. Prioritise:

() time efficient activities

\/ highly effective strategies

Useful question: What was it pupils thought most about in
the lesson? Was it the key content to be learned?
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In summary Ofsted
"Make actions appropriate for the subject and phase
"Use assessment wisely

"Identify which knowledge is most significant when choosing
what to insert into an adjusted curriculum

"Ensure pupils still have the time they need to repeat or
practise crucial content so that it is remembered long term

"Choose teaching activities which are time efficient and most
effective to ensure the planned content is learned
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HFK,
Ofsted
i
e

Art
Jen Gibbs, HMI .“





image59.png
In summary Ofsted

"Make actions appropriate for the subject and phase.
"Use assessment wisely.

"Identify which knowledge is most significant when choosing
what to insert into an adjusted curriculum.

"Ensure pupils still have the time they need to repeat or
practise crucial content so that it is remembered long term.

"Choose Egaching activities which are time efficient and most
effective to ensure the planned content is learned.





image60.png
Art and design

®"Which knowledge is most significant?

"What structure is needed to ensure the
magic?
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Which knowledge is most significant?

Practical Theoretical Discipline

knowledge knowledge based
knowledge

Substantive Disciplinary
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Practical knowledge makes it possible for pupils to visually
communicate and create their ideas and demonstrate thought.

"Drawing *Craft
"Painting  *Printing
"Sculpture

®Ceramics

"Textiles

"Photography

"Collage

=Installation/Site Specific
®Design/Graphic
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Practical: Component knowledge Ofste

f‘ Specialisms — areas of making:
- Media and materials

- Methods and techniques

- Processes

- Formal elements and
Principles of Art

- Technical language
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Practical knowledge
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Disciplinary knowledge

®Highlight the multiple ways in

which art exists, what artists Sﬂ
do and why. Gt

*(Practical) Intentionally ensure
pupils are inducted into
tradition of a specialism, e.g.
drawing representationally, >
drawing expressively, drawing é

outside of expectations.
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What is curriculum and
why is the quality of curriculum
important?
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Theoretical

"Select art and artists that
show the breadth of art and
its narrative through history.

®Show art in juxtaposition to
one another to emphasis the
similarities and difference,
connection, meanings and
interpretations.
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Adaptions to planning Ofsted

"Specialisms which need to be secure as a result of learning
the curriculum (depth vs breadth)

"Assessments used diagnostically: What does it tell you
about pupils technical control, automaticity and proficiency?

"Sequence the curriculum to build, develop and challenge
pupils

®Ensure that teaching focuses on teaching the important
knowledge
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What does it mean to get better art? Ofsted

The capacity to be..

"Fluent: Pupils demonstrate automaticity and proficiency in the
traditions of their chosen specialisms.

*Experiment: Pupils try out ideas, methods and convention to
find original solutions.

®Authentic: Pupils visually perform their thinking of an issue,
topic or theme.
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Schema
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Progression

Automaticity - Internalisation Magic: Enguiry,
Practical components  Re-encountered and building in ~ Imagination and creativity
isolated and practised  complexity and opportunities (Building on prior

knowledge/re-encountering)

—
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What structure is needed to ensure the magic?

Drawing: a schema
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Lesson — Broken down

-
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Across phases — Complexity
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Across phases — Complexity
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A new ‘quality of education’ judgement

Quality of education

oféted

Intent
= Curriculum design, coverage and
appropriateness

Implementation

= Curriculum delivery

= Teaching (pedagogy) — contribution to
delivering the curriculum as intended

= Assessment (formative and summative)

Impact

= Attainment and progress (including
national tests and assessments)

= Reading

= Destinations

Currculum Roadshow Summer 2021
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Summary Ofsted

"Identify and emphasis core knowledge in the curriculum.

"Use assessment diagnostically to inform teaching and
planning.

"Complex skills are broken down and isolated to build
technical control and proficiency.

"Plan and teach so pupils build automaticity.

"Sequence to activate prior knowledge and
ensure pupils re-encountered knowledge.

"Ensure content selection helps pupils see the
whole story of art.
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HFK,
Ofsted
i
e

Science

L
Dr Jasper Green, HMI ‘F a
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Science Ofsted
1. Start with an ambitious and well-sequenced curriculum.
2. Use this curriculum to:

(i) identify what pupils have missed out on

(ii) plan for when and how pupils will learn this missed
content.

3. Use assessment along the way.
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Thinking about scientific knowledge Ofsted

Parts are highly connected. -

There is a logic to how
parts are assembled.

I
Some parts are much

more important than
others.
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An example...

Parts are highly connected.

There is a logic to how

parts are assembled.

Some parts are
much more
important than
others.

Mixtures

&

ofdted

Objects wood
metal
Materials glass
Substances

Solids , —*Liquids -—* Gases

water cycle
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feted
The *parts’ of a science curriculum Ofste

®Substantive knowledge (the ‘backbone”)
oS OR

"Disciplinary knowledge

A 8 K &
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Is this a plant?

Knowledge
of pIanEg

Knowledge
of animals

Knowledge
of adaptation

ofdted
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Is this a plant?

Knowledge
of plants

Knowledge
of animals

Knowledge
of adaptation

ofdted

Knowledge of
classification
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Importance of interplay Ofsted

Knowledge Knowledge of
of plants classification

[N Knowledge
of animals

Knowledge
of adaptation

Structure and function of the science curriculum *TITSHW120721A0
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=

1. Takes a long-term view of progress.

2. Specinbes what content pupils are learning in enough
detail so that knowledge builds systematically over time.
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Intent: curriculum design, coverage and Ofsted
appropriateness

®Much more than ‘vision’ or rationale

"Senior leaders will be asked how they ensure and assure a
high quality curriculum in each subject

"Intent is the planning of WHAT is taught: schemes of
learning in each subject

"3 T’ division is just a useful way of thinking about QE and
Curriculum in particular. It is not a management structure!
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=

Example one:

Pupils have not learned about everyday materials in Year 1.
-> Extend ‘uses of materials’ in Year 2 to include Year 1 content.
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=

Example two:

Pupils have missed learning about the particle model of matter
at key stage 3.

-> STOP! This concept is pre-requisite knowledge for a range
of other concepts.





image88.png
=

Example three:

Some pupils are struggling to represent chemical reactions
using formulae.

-> Spend time, perhaps in a small group, making sure that
pupils are confident in using symbols and formulae.
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operties and

mangs of
materials

Example four:

Pupils have not had a chance to separate salt from
rock salt (or other scientific enquiry)

-> Consider what components have been missed.
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"Beware of the shortest path: use of models, explanations,
demonstrations and representations are important.

"Practice.

"Learning at home.
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Which is not an example of a material?

a) wax
b) candle
c) wood
d) air

& 1 think this because...





